
University Career Opportunities 
in Reading Recovery

“Working as a Reading Recovery university trainer

has brought me the best of several worlds. I am

involved in research that is exciting both because

it is close to practice and connected to a large data

set. I have a wide range of options for designing

and implementing studies. Reading Recovery 

has provided me the opportunity to work with

teachers and teacher educators over years of

growth and development and to truly realize 

the outcomes of professional development in

terms of student achievement. Perhaps most

important, involvement in this dynamic program

has kept me in constant contact with children 

and their learning.”

Gay Su Pinnell, The Ohio State University



The Reading Recovery University Trainer

“Training teacher leaders is exciting, challenging, multifaceted work. Teaching

adults, staying grounded by tutoring children, carrying out research, and collabo-

rating with colleagues across the country and around the world are what make

this position so interesting. But what is most inspiring is knowing that my work

with teacher leaders has a trickle-down effect—it makes a difference in the lives of

children most in need of expert instruction.”

Patricia Kelly, San Diego State University

Trainers are faculty members working at university-
based centers for training Reading Recovery teacher
leaders. University trainers have broad responsibilities
that include the following:

• training teacher leaders in their yearlong
full-time post-masters graduate study,

• collaborating with other faculty members
and schools toward comprehensive school
reform through early literacy initiatives,

• providing leadership for Reading Recovery
at the local, state, national, and interna-
tional levels,

• implementing, developing, and expanding
Reading Recovery,

• conducting research and program evalua-
tion, and

• directing a Reading Recovery university
training center.
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Yearlong Study to Become a University Trainer

Becoming a Reading Recovery university trainer
requires a yearlong post-doctoral residency program.
In the United States, the residency program is
offered at The Ohio State University or Texas
Woman’s University. Tuition and expenses to become
a university trainer are typically paid by universities
seeking Reading Recovery-trained faculty. The Web
site for the Reading Recovery Council of North
America (www.readingrecovery.org) lists postings of
Reading Recovery trainer positions available. 

The graduate course work includes intensive study
on a wide range of literacy theories and research:

• emerging literacy,

• theories of literacy processing,

• literacy assessment,

• oral language development,

• reading comprehension,

• written language development,

• phonological awareness and orthographic
development,

• theories of teaching and learning, includ-
ing cultural influences,

• prevention and early intervention,

• learning disabilities, and

• English language development. 

In addition to the course work, becoming a univer-
sity trainer includes clinical and field experience with
emphasis on the following:

• teaching four Reading Recovery students,

• connecting theory and instructional pro-
cedures,

“The support systems for trainers in Reading Recovery are incredible! As an assistant professor working toward tenure and

promotion, I receive extensive and in-depth mentoring from the network of trainers. I am constantly challenged not to

be satisfied with the status quo and encouraged to push theoretical boundaries that ultimately help more children

become literate. Through engaging in scholarship that influences practice and working with top-notch dedicated univer-

sity colleagues, I am living the scholar’s life I always envisioned.”

Nancy Anderson, Texas Woman’s University

• systematic observation of students’ reading
and writing behaviors,

• working with adult learners to increase
understandings and foster change,

• establishing and maintaining quality
Reading Recovery teacher training sites,

• advocacy and communication,

• collecting and analyzing data on Reading
Recovery program implementation,

• writing and disseminating reports of data,
and

• leadership skills, including work as an
instructional leader and change agent.
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Teacher Education and Staff Development in Reading Recovery

Reading Recovery is widely known for the high 
quality of professional development it provides at all
levels. University trainers provide dynamic leadership
for training teacher leaders and overseeing teacher
education in Reading Recovery. 

Reading Recovery makes extensive use of a one-way
mirror through which teachers or teacher leaders
observe colleagues working with children. Partici-
pants put their observations and analyses into words,

and through this process they sharpen their observa-
tional powers and build new understandings to
inform teaching decisions. 

All Reading Recovery professionals teach children as
part of their professional requirements. This includes
university trainers, teacher leaders, and teachers. 

A three-tiered model of staff development is key to
Reading Recovery’s success (see box, next page). Uni-
versity trainers provide professional development for
teacher leaders, then teacher leaders provide profes-
sional development for Reading Recovery teachers.

“Reading Recovery not only changes children’s lives, I’ve seen it dramatically trans-

form teachers’ understanding of how children learn and their role in the process.” 

Maribeth Schmitt, Purdue University

Reading Recovery training integrates theory and practice. A one-way mirror enables 
Reading Recovery professionals to observe, reflect on, and discuss Reading Recovery lessons.

The course content for teacher leaders focuses on
five content areas. 

1. Teaching children. Teacher leaders
engage in diagnostic teaching of individ-
ual children, working with multiple cases
for a range of experiences. They learn
procedures especially designed for work-
ing with children selected for Reading
Recovery while connecting their practice
to theoretical understandings. 

2. Teaching teachers. Teacher leaders learn
how to provide the initial and ongoing
training experiences for Reading Recov-
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ery teachers. University trainers work
alongside teacher leader trainees through
guided on-site experiences. Special atten-
tion is given to the many aspects of
working with adult learners. 

3. Implementation in Reading Recovery.
Teacher leaders develop problem-solving
skills and learn how to identify and
address challenges to implementation.
They learn how to create awareness, work
collaboratively with stakeholders, and
cultivate support for implementing Read-
ing Recovery at the school, district, site,
and state levels.

4. Literacy theories and research. Teacher
leaders examine the theoretical founda-
tions underlying oral language develop-
ment, aspects of reading and writing
processes, and theories of teaching and
learning. 

5. Issues in literacy difficulties. Teacher
leaders examine the concept of preven-
tion rather than remediation as a
response to individual differences in liter-
acy learning. In addition, teacher leaders
investigate issues that have arisen in the
field of literacy difficulties.

The course content for Reading Recovery teachers
focuses on teaching children and includes: 

• careful observation and recording of chil-
dren’s reading and writing behaviors to
build a theory of the reading and writing
processes, 

Three Tiers for Reading Recovery Teacher Education 
and Staff Development

University Trainers at the University Training Center Level

In university training centers, university trainers train teacher leaders, provide ongoing 
professional development, offer technical assistance to Reading Recovery sites, and work 
with children. 

Teacher Leaders at the Teacher Training Site Level 

At the school district or training site level, teacher leaders work with children and train 
teachers. More than 500 training sites operate in the United States.

Teachers at the School Level

At the school level, Reading Recovery students receive individual lessons from a specially
trained Reading Recovery teacher. More than 10,000 elementary schools in the United States
have implemented Reading Recovery. Reading Recovery operates in 20% of public elementary
schools with first grades and is spread across 49 states. 

• learning a set of procedures that have been
shown to be effective in helping struggling
young readers, 

• making teaching decisions about use of
the procedures based on observation and
analysis, 

• learning about how to implement Reading
Recovery in their schools, and

• collecting required data for monitoring
and evaluation. 

University trainers and teacher leaders also
receive practical experience and theoretical
grounding in how adults learn. This under-
standing is key to why Reading Recovery is
an effective teacher training program. 
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Theory and Practice Integrated in Reading Recovery

“Reading Recovery is an intervention that bridges theory and practice in ways that

lead to stronger understanding and better teacher decision making. This, in my

opinion, contributes substantially to the consistent and reliable outcomes achieved

by this program.” 

Garreth Zalud, University of South Dakota

Reading Recovery offers a unique opportunity for
academics who believe that educational theory
should be grounded in practice. This tradition is
rooted in Reading Recovery’s earliest development by
educational researcher and child psychologist Marie
Clay. Dr. Clay observed children’s behavior and iden-
tified how successful readers and writers work. Chil-
dren who have difficulty with literacy learning have
diverse and interacting deficits and strengths. Build-
ing on a child’s strengths, Reading Recovery designs
individual instruction to accelerate learning. Univer-
sity trainers have unique opportunities to examine

the relationship between theory and practice as they
teach beginning readers and teach Reading Recovery
teacher leaders at the university level. 

University trainers work closely with schools and
other university-based training programs. This
school-university partnership benefits both the 
university and the school by assuring that lowest-
performing students have expert teachers and that
university students have continuing practical 
experience in schools. Collaboration also provides
opportunities to work toward comprehensive 
school reform through implementation of Reading
Recovery within the framework of a comprehensive
literacy approach. 
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Research Opportunities in Reading Recovery

“Many of us have the daily opportunity to help young children develop the strategies that support beginning literacy.

Children search for information to read partially familiar text and often go back and search again when they notice a

problem. In this sense, even the youngest members of our learning community are researchers. The Reading Recovery

network includes an international group of teacher educators engaged in practice-based research. This is research that

makes a difference in the lives of teachers and children. You could not find a more supportive research community.”

Robert Schwartz, Oakland University

University trainers guide research that is essential to
Reading Recovery’s success with the children it
serves. Trainers conduct research in areas related 
to early literacy acquisition, teacher education, pro-
fessional development, and systems innovation in
schools. Specific research topics have included 
adoption and implementation of Reading Recovery,
metacognition in young readers, achievement moti-
vation and attribution theory, coaching in teacher
education, and phonemic awareness in Reading
Recovery students. Trainers design their research
both individually and collaboratively, with faculty
members or with university trainers at other centers.

The extensive program evaluation design that is built
into Reading Recovery offers additional opportuni-
ties for research. Reading Recovery teachers, teacher

leaders, and administrators at every site systemati-
cally collect and report data on every child served to
the National Data Evaluation Center located at The
Ohio State University. Since Reading Recovery’s
beginning in the United States in 1984, participating
schools have collected data on every child served by
Reading Recovery and reported results for a national
database. This national database of more than one
million children has informed Reading Recovery
research, made Reading Recovery accountable for its
outcomes to schools and funding sources, and
informed teaching and implementation decisions.
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A Network of Literacy Scholars 

“I don’t know of any other structure in the academic world where university 

faculty are linked so closely with other faculty around the world. The Reading

Recovery trainer network is an international group that provides me with 

continued stimulation and professional growth within a culture of scholarship and

collaboration.”

Paula Moore, University of Maine

The North American Trainers Group plans and oversees professional development for
Reading Recovery professionals across the United States.

Reading Recovery’s university trainers are part of an
organized national and international network of lit-
eracy scholars. In North America, university trainers
meet twice annually with other members of the
North American Trainers Group (NATG). The
group provides leadership to Reading Recovery in
North America and provides high-quality continuous

learning for Reading Recovery educators. Profes-
sional development at NATG meetings has included
scholars such as Marie Clay, David Wood, Anthony
Bryk, and Andy Hargreaves. 

In addition to the NATG sessions, university trainers
meet twice during a three-year period with members
of the International Reading Recovery Trainers Orga-
nization. This organization, whose membership
includes all university trainers from the five countries
where teacher leaders are trained, provides leadership
and high-quality, continuous learning for Reading
Recovery educators. Outside formal meeting times,

an active Internet list serve and regular conference
schedule offer valuable opportunities to network
with other Reading Recovery literacy scholars. Train-
ers often travel to other states and regions to consult
with Reading Recovery sites in other communities. 

Trainers also take advantage of the network of schol-
ars at their individual institutions by serving on fac-
ulty committees, teaching courses outside the Read-
ing Recovery arena, and conducting collaborative
research. This networking further assists the trainer
in expanding the professional network of peers and
colleagues.

7



Leadership Opportunities 

“Marie Clay’s theories of literacy acquisition and teacher development have permeated our teacher education pro-

grams at UALR, influencing the ways we view teaching and learning. The theories of sensitive observation, change

over time, and responsive teaching have implications for all teaching programs.” 

Linda Dorn, University of Arkansas, Little Rock

One of the key roles of a university trainer is to
inform policy makers, the public, and the university
community about Reading Recovery and how it
helps both children and schools. The university
trainer oversees reporting for states and regions and
works with the National Data Evaluation Center to
create reports that inform decision making. Univer-
sity trainers also meet with elected officials to pro-
vide information and discuss the need for supportive
legislation and funding. 

In addition, trainers can participate with schools,
districts, and states to enhance the overall effort 
to reform schools through comprehensive school
reform. Reading Recovery operates as the first-
grade safety net in a school’s comprehensive 
literacy program. 

Maribeth Schmitt, Purdue University, meets with Sena-
tor Richard Lugar (R-IN).

8



Reading Recovery 

“As a university training center for Reading Recovery, the

Kremen School of Education and Human Development

is several times blessed: we expand and strengthen our

relationship with expert practitioners; we concretely

demonstrate to all our publics the value of our school 

of education in reform; our faculty in reading have an

cutting-edge laboratory to engage with; we maximize our

contribution to first graders in need. Reading Recovery

demonstrates what professional educators can achieve

when they are free to fully apply their expertise in

school-college collaborations.”

Paul Shaker, Dean, 

The Kremen School of Education 

and Human Development, 

California State University, Fresno

Reading Recovery is a highly effective short-term
intervention of one-to-one tutoring for low-
achieving first graders. The intervention is most
effective when it is available to all students who need
it and is used as a supplement to good classroom
teaching. Individual students receive a half-hour 
lesson each school day for 12 to 20 weeks with a 
specially trained Reading Recovery teacher. As soon
as students can read within the average range of their
classroom and demonstrate that they can continue 
to achieve, their lessons are discontinued, and new
students begin instruction. 

There are two positive outcomes for Reading 
Recovery students:

• Over 17 years of Reading Recovery in
North America, 81% of those students
who completed the full 12- to 20-week
series of lessons and 59% of all Reading
Recovery students were able to demon-
strate achievement within the average 
performance band of their class. Follow-
up studies indicate that most Reading 
Recovery students also did well on 
norm-referenced tests and continued to
maintain their gains in later years.

• The few students who are still having 
difficulty after a full series of lessons are
referred for further evaluation. They may
be candidates for longer-term programs. 

For More Information

For more information contact the Reading
Recovery Council of North America, 
614-292-7111, and ask to speak to the 
executive director. You can also visit the
RRCNA Web site, www.readingrecovery.org,
for executive director contact information. 
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University Training Centers in North America 

1 California State University 
at Fresno
Dean: Paul Shaker
Trainers: Jeanette Methven

Judith Neal

2 Clemson University
Dean: Lawrence Allen
Trainer: Diane DeFord

3 Emporia State University
Dean: Tes Mehring
Trainer: Connie Briggs

4 Georgia State University
Dean: Ronald Colarusso
Trainers: Sue Duncan

Clifford Johnson

5 Lesley University
Dean: William Dandridge
Trainers: Irene Fountas

Eva Konstantellou

6 National-Louis University
Dean: Elizabeth Hawthorne
Trainer: Tina Lozano

7 New York University
Dean: Ann Marcus
Trainers: M. Trika Smith-Burke

Jo Anne LoFaso
Joe Yukish

8 Oakland University
Dean: Mary Otto
Trainers: Mary Lose

Robert Schwartz
Lee Skandalaris

09 Purdue University
Dean: Jerry Peters
Trainer: Maribeth Schmitt

10 Saint Mary’s College
Dean: Nancy Sorenson
Trainers: Adria Klein

Barbara Schubert

11 San Diego State University
Dean: Lionel Meno
Trainer: Sharan Gibson

Patricia Kelly

12 Shippensburg University
Dean: Robert Bartos
Trainer: Janet Bufalino

13 Texas Woman’s University
Dean: Keith Swigger
Trainers: Nancy Anderson

Billie Askew
Betsy Kaye
Yvonne Rodríguez

14 The Ohio State University
Dean: Donna Evans
Trainers: Mary Fried

Susan Fullerton
Carol Lyons
Gay Su Pinnell
Emily Rodgers

15 University of Alabama 
at Birmingham
Dean: Michael Froning
Trainer: Kathleen Martin

16 University of Arkansas at Little
Rock
Dean: Angela Sewall
Trainer: Linda Dorn

17 University of Connecticut
Dean: Richard Schwab
Trainer: Mary Anne Doyle

18 University of Iowa
Dean: Sandra Bowman Damico
Trainer: Salli Forbes

19 University of Kentucky
Dean: James Cibulka
Trainer: Judy Embry

20 University of Maine
Dean: Robert Cobb
Trainer: Paula Moore

21 University of North Carolina–
Wilmington
Dean: Cathy Barlow
Trainer: Noel Jones

22 University of South Dakota
Dean: Hank Rubin
Trainer: Garreth Zalud

23 Western Michigan University
Dean: Rollin Douma
Trainer: Beulah Lateef
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